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ELA/ELD Framework Webinar Series:
Purposes and Goals

. Recenter the ELA/ELD Framework as our primary guide for
language and literacy policy and practice.

. Share knowledge about key content in the ELA/ELD
Framework.

. Establish a foundation for successful and sustained

Implementation of the practices and systems promoted in the
ELA/ELD Framework.



Recentering California’s ELA/ELD Framework
Webinars Series 2023-24

. September 26: Overview

. October 10: Foundational Skills
. November 14: ELD and

Multilingual Programs

. December 12: Language
Development

. January 9: Meaning Making

. February 13: Effective

Expression

. March 12: Content Knowledge
. April 9: Assessment &

Intervention

. May 14: Systems & the

California Literacy Roadmap
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Agenda

Welcome and Opening Remarks

Content Knowledge Theme: Overview
Content Knowledge in Elementary School
Content Knowledge in Middle and High School

Content Knowledge Theme: Explore and Discuss
Closing & Next Steps



Outcomes

 Understand the “big ideas” of the Content Knowledge theme

In the ELA/ELD Framework.

 |dentify sections in the ELA/ELD Framework that guide

content knowledge instruction in grac

es T

 Determine next steps for using the ELA/E

K-12.

| D Framework to

expand knowledge and enhance practices to support

students’ content knowledge.



Guiding Questions

During the session, think about the following questions,
and take notes, as needed.

1. What is resonating with you? What are you excited to
hear?

2. What are some key points everyone you work with
should know about? What do you want to remember?

3. What guestions do you have?



Webinar Series Developers

Dr. Hallie Yopp Dr. Pam Spycher Nancy Brynelson Dr. Bonnie Garcia



Content Knowledge Theme: Overview
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Content Knowledge: Our Charge

“Students establish a base of knowledge across a wide range of
subject matter by engaging with works of quality and substance.
They become proficient in new areas through research and
study. They read purposefully and listen attentively to gain both
general knowledge and discipline-specific expertise. They refine

and share their knowledge through writing and speaking” (CA
CCSS for ELA/Literacy, 6, CDE 2013).



A Concrete Example (1)

Earth is likely to cross a critical threshold for global warming within the next decade,
and nations will need to make an immediate and drastic shift away from fossil fuels

to prevent the planet from overheating dangerously beyond that level, according to

a major new report released on Monday.

The report, by the Intergovernmental Panel on Climate Change, a body of experts
convened by the United Nations, offers the most comprehensive understanding to
date of ways in which the planet is changing. It says that global average
temperatures are estimated to rise 1.5 degrees Celsius (2.7 degrees Fahrenheit)
above preindustrial levels sometime around “the first half of the 2030s,” as humans
continue to burn coal, oil and natural gas.

- Excerpt from "Climate Change Is Speeding Toward Catastrophe. The Next
Decade Is Crucial, U.N. Panel Says." Brad Plumer, New York Times, 10/13/23



A Concrete Example (2)

How can the content knowledge needed to
engage meaningfully with this text be developed?



How Is content knowledge best developed?

Having science, history/social science, visual and performing arts,
and health education in the school schedule

Reading and writing complex texts in a variety of disciplines
Reading volume, inside and outside of school
Emphasizing content area learning from the earliest years

Hands-on learning, play, field trips, virtual experiences, explorations
and inquiries, projects, discussions, written texts, speeches,
demonstrations, presentations, visual and performing arts,
podcasts, lectures ...



Content Knowledge: The Goal and Path

* Reading, writing, speaking,
listening, and language are tools
for acquiring, constructing, and
conveying content knowledge.

 Content knowledge Is necessary
for engaging meaningfully and
proficiently in complex literacy
tasks.




3.6. Science ELD Ci
to Science in Kindergarten

Mr. Hunt often provides opportunties for his kindergarteness to expions science concepts
= abjects (.0, real sarthworms and soil, toys with wheels). The
children in his class cbserve the natural world (e.g., in the school garden, at a sclence (iteracy

n) and record and discuss their observations with one another, He also reads aloud many
informational texts, and he shows videos that convey information on the scence concepts
Ei

are

£ stam, germinedion, sorout) ;mml. bl
(&0, emerpe, develon, -1a\ut-] 8nd prepositionsl phrases. (6.0, in the ground, for

uss stricture
me hildren to use domair-

anduns
WITtng weth cpen sentence frames that target particuiar -;rs:mm-!! -
the boe lands on the fower, )
differantiates instruction depanding on the Group he is
e, with all of the children during designated ELD, he discusses
ot language resources and expand and enrich their idess 1o be more precise and aemlm

when they u-al‘ describe the msacts they are laming udents at the Emerging
level

e pr
add a famifiar
. their m d-fv nouns; and use simple prepostional phrases
(. i add detall to their sentenc
e shows EL students at the € panding level how to expand and envich their ideas in
Increasingly complex ways. For example, he shaws them how to add the prepostional phrases
wath £l pollen baskets and around the flowers t the sentence The beo
e, The bee with full pollen baskets s fying around the
He discisses the mesning of these santences, provides the children with may
opportunities to experiment with orally expanding and enviching their ideas in simiiar ways,
and shows them where these types of sentences i in the tests he is reading to them.
connect their ideas by combining e with
Emenging level of |.1naunu£ “pecficency to

Snapshot 4.3. Language Used in Informational Text
Designated ELD Connected to Science in Grade Two

In science, Me. Chen is teaching his studerts about intardapendent relstionships in
ems. The students have planted different kinds of plants in the school garden and
h kands of insects are berefial or nmmﬂw 1o the plasts and

s lﬂe\' r:o\‘.-:w' the
abserve in the garden and record in their science journals.
During designated ELD, Mr, Chen works with his EL students at the Bridging level
English language profickency, He fac uage used in the
formational science t i reading and the langusge needed to engage in science
tasks, such as obsenving Insects in the garden and then discussing the observat
necon ¢ s domain-& LW ¢
insects, polinators, pests), genersl audemw vocsbulary (.9, devour, pather), and adverbials,
5 pruboscis, undermesth the leu, on the stem). He

of plants, aphids wmrmm.« u'mem the caterp
oMU amount of damage.). b
throegh bvely discussice
an 713 that he will b
dents that this language is & model for stuc
s the

provide rich oral desc
i thee caterpillars ard butterfies they have been
ounsis and books they have 8 their tables. To support their descriptions, b
e insect and he shows them a chart ,»mm he has writen the

a5 mes' Inl:-4 :ﬂd -:hm
He asks the studer
structures
detrimentsl to the plants and why, using evidence
em wart with reminders for effect
turms, ask good questions, pave good feedback,
). Following th iaborative
w ge 8 concise explanation that captures their o use precise
tanguage (by expanding their ideas with adjectves or prepostional phrases nrd nnfmrn;
s by bining ideas, for exampie). He asks them to firs ith
partners what they .| write, and he tells them that they must both wiite

wr Y.h-- ne
thing, This requires anks 0 nagtiote and sty thek Mans, which, M Chen abserve
supports them o clarly thek thridng

Supporting Content Knowledge Development
Snapshots (1)

Snapshots 3.6 and 4.3



5.5. (= il with Grant Wood's Painting,
American Gothic
Integrated ELA/Literacy and Visual Arts in Grade Five

The students in Mrs. Louis-Dewar’s fifth-grade class have enjoyed their study of art
From various regians in the United States, Toclay she plans to share Grant Weod's painting,
American Gothic, Because she wants to support the sentence combining skills the students’

rking on during language arts, she decides to share anly half of the image
woman and
building and landscape in the background are displayed. Mrs. Louis-Dewar asis
¥ the image for a mament, then fum to a neighbor and describe what
idea nesds 1o be expressed as a simple
ides examples. Then, after the students h <

a few minutes to individually generate a list of simple
at they see in this portion of the painting. Afterwan they share
some of r.hen sentences, she records them on her tablet.

twork noticing and identifying nuances in
arts, such as harmany and balance. They
questions abaut the subjects depicted and the tme period in
Mrs. Louis-Dewar returns to the students’ sentences and asks them to work with a partner
o combine sentences from the two lists to generate a paragraph describing the imsge.
She models d:-nq 30 8nd ensures that students understand what is expected. !Jn: example

E :qu settie on “The txah}-m: bﬂsuenla- d
ds next to the woman in biack attire partially covered by
& brown apron. The two are lmlmg and perhaps Lnhappy, a5 they gaze into the distance,
the white farmhouse and red bam at their backs.” Both partners record the sentes . Th
continue to develop their paragraph,
o their senten
dl

fini
their paragraphs, she has each student practice reading aloud with his or her partner the
jointly constructed paragraphs. Then they separate, each taking their own copy in hand,
and ind ally meet with other students to read aloud their paragraph and listen to several
ther paragraphs. Finally, the class reconvenes and discusses the activity and the process of
fenessting interesting sentences and paragraphs that capture the art they viewed. They are
impressed with themselves and are eager to leam more about the painting and the artisy

hot 7.1. Ii igating L Culture, and Society:
Linguistic Autobisgraphies
Integrated ELA and ELD in Grade Nine

Located in an urban neighboehood, Nelson Mandela Academy is home to a diverse student
population, including bilingual students (e.q., Spanish-English, Hmong-English), shadents
who speak one or more varieties of English (e.g., Chicana/Chicano English, African American
English, Cambedian American English), English leamers (ELs), and former ELs. In recogniticn
of the cultural and Engu es the & to school and acknowledging the
tensions students sometimes experience regarding language use, teachers of ninth-grade
English classes include a project called Linguistic Autebiographies. For this project, students
reflect on their own histones of using language in different contexts: ak home, with friends,
chool, at ;tr(cs orin oﬁw public places where the ith strangers. The students

s related to language and culture (e.g, the

dedge, which portrays the highly successful but controversial Mexican
American Studies Program at Tucsan High School
Reading and discussing short
learn about their multiingual experiences |
their own personal parmatives)
.ml,m-; aM discussing poetry (e.g., In Lak’ech: ¥: re My Other Me by Luis Valdez)

music lyrics {e.g., hip hop and rap) to identify how people’s language
choices 1e||!<‘l cultural values and identity
Radlecting on and d ing their own multilingual or multidislectsl experiences, including
how cthers have reacted to their use of different languages or varieties of English
Researc 5 in their families and communities (e.g.,

ut different perspectives and to

 serve a5 models for wr w.ng

broaden their own
lewing and discussing playful and creative uses
the TED Tok "Reggie - Beats that Defy Boxes”)
Ring parsonal namatives, poems, blog posts, informative 1 |>:|L and arguments
related to the relationships between language,
Praducing original m
p :

Presenting their multimedia projects to others (e.g., peers in the class, to parents and
community members at schook-sponsored 1o a wider audiences at conferences o

Students \:«\d much of their class time engaging in collal
chuding their reactions to negative comments in the media about their
peimary Ie.nguagﬂ “nan-standard” varieties of English (e.g., African American English), accent
, southemn), or slang. Through these conversations, students learn to value linguistic
and cultural diversity—their own and cthers'—and ¢ ) assertive and diplomatic ways of
responsding to pejorative comments regarding their primary languages or dialects. For their

Supporting Content Knowledge Development
Snapshots (2)

Snapshots 5.5 and 7.1



Supporting Content Knowledge Development
Vignettes (1)

e e T O S . V| g 1 ettes 6 ; 3 an d 6 . 4

Mrs, Massimo define the term in their own , prompting them to
refer to their not ¢ b a precise definition, Here
class general

Agnhu.nnusu. H Ok Compaes that do big farming a5 their b e
sis, and fertilizer o farmers, and they also make proces: ;
Vignette 6.4. Analyzing Arguments: Text Organization and the

Mis, Massimo continues to faciiitate the conversation, prompting students 1o provide detad: LIIllIIIﬂI of Persuasion

about the de reading independently and in Designated ELD in Grade Seven (cont.)

evidence th
onversations. She also clarifies any lary that was confusing or that students w
unabde to define In their small groups, She anticipated that certain words might be unfamiliar
students (e.g, bolded cerpt) and has prepared short explanat " Language Resources Useful for Writing Arguments
ides to studen Language resource Example from th
y ; k picdleio e oot iab o e en.u and axamples taxt

¥ to agribusiness? .
pronoun), statement.
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grow. Nitra- (i it

L H a A 4
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d all Modal v

S0 they
t | fertilizer, and that
T —grow mare.
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the hybrid com to grow?
)I}ﬂ‘JII‘-Q rds: Df',rr.r

C
Massimo reviews [y
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hat the definition of a :Mllcnqmq ord can be embedded wi ords ai ne tists say that kes the reader think
{in an appx . et off by commas), of in 8 phrase fullm.w; the C . ¢ w what you're
Because ammonium mmm the mai . g s about and g
t source of nitregen. And nitrogen is one of the neurobehavioral the meaning you want
Iso paints out that the connector because introduces a de;-gnd in children,
ce—yet here the cl

is. For eienpie, e b

e to do this? Take a kook at the text and - of using terms
for 30 5 gree th ke the writing seem mare official. B
e use terms like accarding fo. We have
e ha
- an 1 fo is one way to do that
facts, They come from somewhere or from someone, &
here they came from = the source.

Tou

There are lots of wa

glve us thess
“Seientists #t Stan

ko say samething lik
have noted that there an
or fk
had anticipated this, so

9. Mrs. Massimo and Ms. Quin
ould each use in their ¢ N

5o they created 8 chiart that they
cds the text nectives that




Supporting Content Knowledge Development:
Vignettes (2)

Vignette 7.4, Unpacking Sentences and Nominalization
in Complex History Texts
Designated ELD Instruction in Grade Eleven (cont.)

Mr. Martinez has prepared a chart for students to use when they "unpack” sentences.

Sentence Unpacking

Vignette 7.3. Reading, Analyzing, and Discussing Unpack the sentence to get at all the meanings:
Complex Texts in American Literature « What is happening?
Integrated ELA/Literacy, ELD, and History in Grade Eleven (cont.) Who or what is invoked?

she cails on representatives to report their group ings. Her students know that th
all accountable for sharing ¢ r collaborative group work, and she supports them in
doing 0 by providing adequate wait time 9 uggesting that they package (paraphrase
consult with a peer or their group t s N What does this sentence mean in my ¢
she asks a representative from each gro display the recorder’ sus notes on the
document camera and explain what the group found. She requests that all students who are
fistening
Next, the students engage in a familiar game-like task: Collaborative Summarizing. In
this task, the students have a amount of time to work together to summarize
the section they just read using rds or fewer (depending on the reading passage, Ms.
Robertso this to 15 words or fewer). She gives the students three minutes to g the document came
complete the task in pairs, using the following process: 5, plits the sentence into its more meaningful clausal chun
all the meanings he sees in the sentence in bullet points. The students watch and Esten, and
invites them to ask questions when they are unclear about the language he uses.

in what

the original sentence:
e about the language the author chase fo use?
NQUAgE Make MEaNings in Specific ways?

tep 1 Find or what is mest if t 3 Because the Cherokees numbered several thousands,
Step 2: Describe what the who or wi doing. their remc to the West was planned to be in gradual stages,
Jse the m mmarize the section in 20 words or fie but the discovery of Appalachian gold within their territory brought on a clamor for
n be more than sentence.) their immediate wholesale exodus.
When time perms find Numbered — There were lots of (several thousand) Cherokes Indians,
fusnced we By - Their removal ~ Someone was supposed to be remaoved from their &
Cherokees?)
~ Gradual stages = They (the government?) were supposed to take the Cherckees
; lﬁdnana and Sara are partners for this task, and the passage summary they generate to the West siowly over time.
jowing:
b Because - There were several thousand Cherokees, 5o they were supposed to
The Cherokees were removed from their land se the U, ermment wanted mave them slowl
their gold, and they became refu

The discovery — People (the government?) discovered Appalachian ge
Cherokee land,

Appalachian gold - People (the government?) wanted the gold from Appalachia.
A clamor = People made a lot of noise about something.

The quick write also p s k sl ¥ i Immediate wholesale exodus ~ People {who?) told the government to move all
tion in subsequent lesson: the Cherokees off their land right away, now.

e Vignettes 7.3 and 7.4




Content Knowledge In
Elementary School




Key Points

® A reciprocal relationship exists between literacy and language development
and content knowledge.

® Content area instruction should be given adequate time in the school day,
Including during the earliest years of schooling, and all learners should have
full access to content area instruction.

® Content area instruction should include attention to literacy and language
development in the subject matter along with subject-matter appropriate
pedagogy (e.d., hands-on investigations, explorations, inquiries, projects,
demonstrations, and discussions).

®* The Framework calls for an integrated and interdisciplinary approach.



Snapshot 3.3, Animal Informational Riphabiet Books
Inaeorated CLA, Seiencs, Bnd Visusl Arts in Transrtional indergarten
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prepares them for paired a5 well 25 Large group conversations about what they ming by
revisiting the texts and images, and drawing attention to some of the vocabulary that may be

ner g:m"mmpmmmamrmw;m*nmi Many of them
refer to the chart to remind themselves and each ather about the concepts and accompanying
vocabulary. After sharing in pairs, the chiidren gather in small groups to draw and label

Tstratns about what they

smed and dcuseed. They work colabarsthely aking sbout

thesr understandings .nimdam] am,m- about their

can
tion where students are dropped off and picked up, o
playground. For five days in a row, teams count (and umy ollect and discar
items during the final half hour of school and record the count in each area on a d
A the
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Ralatad CA History-Sack
v pasticiputic

A s s by

cur
iz o st thak findings and guides children
to think about the consequences of the litter in these locations and possible actions they
<an ke o hange the amoun of ter ¢
their sc

Approach

Snapshot 3.9. Teaching Science Vocabulary
Integrated ELA, ELD, and Science in Grade One

After initial teaching that included child-friendly definitions at point-of-contact (while
reading texts aloud to students or discussing science concepts), Mr. Rodriguez sel
domain-specific words from the students’ ongoing study of life cycles for ds

One word he selects is metamorphosis because it represents a crucial concept in the content.
He asks students to think about where they had heard the word during their study, and with
his assistance, they recall that it was used in the book about catemillars changing into moths
and in the time-lapse video clip showing tadpoles becoming frogs. On large chart paper he
draws a graphic known as a Frayer Model. He writes the target word in the center and la|
the four quadrants. He reminds the students of the definition—it was one they had discussed
many times—and asks them to share with a neighbor something they know about the concept
after the recent few weeks of investigation. Next he records the definition generated with the
children’s assistance in one quadrant of the chart.

Mr. Rodriguez then asks students to reflect on their learning and offer some examples
of animals that undergo metamorphesis, recording their contributions in the appropriate
places on the chart. Importantly, he also asks for examples of animals that do not undergo
metamorphosis, thus better supporting concept development. Finally, he supports the
children in identifying some characteristics of metamorphosis. What does it entail? Whal an

some ant aspects of metamorphosis? As he asks each of these questions, he provide
students with sufficient time to turn and talk in triads about their ideas. He supports his EL
students’ participation and engagement in the conversations with sentence frams
thing that’s important about metamorphosis is __.")

Snapshots 3.3, 3.4, 3.9, and 3.11




Supporting Knowledge Development:
Wide Reading

Figure 2.2. Range of Text Types

* Teachers provide a wide range

of texts to broaden students'

dl.doqu o Luwf rhy nd tm
familiar scenes. subgenres of the

e arrative poem
realistic a lirv and free

knowledge and interests.

texts, including
directions, forms,
and the information
Figure 4.10. Texts to Build Knowledge on Topics in Science red in graphs,
tharts or maps;

* Teachers select texts carefully :
to build content knowledge.

* Children also have the
opportunity to pursue texts of
their choice.

Figures 2.2 and 4.10



Supporting Knowledge Development:
Informational Text (1)

Include informational text in all areas of the curricula
wislc, wse b truments to

Figure 3.15, Ensuring Young Children's Access to Informational Text

« Have an inviting and well-stocked classroom library that includes informational
text, and ensure that it is accessible to chi library area should have visual

a

f sharing a variety of text types.

reading aloud thy

1 natural and

Figure 3.15



Supporting Knowledge Development:
Informational Text (2)

"Replacing texts with other sources of information—in
spite of the intention to ensure access to the curriculum—
limits students' skill to independently learn with texts In
the future. In other words, instruction should be provided
that enables all students to learn with texts alongside
other learning experiences [Inquiry and hands-on
experiences, teacher presentations and demonstrations,
class discussions, and audio and visual media]." (414)



Supporting Knowledge Development:
Writing

Figure 3.29. Grade One Writing Sample

Annotation
The writer of this piece:
« Names the topic (in the title).
- My Big Book About Spain
» Supplies some facts about the topic.
- Spain is loacted (located) in the south western tip of Europe.
- Spain has alot of fiestas.
- Spai . has bull fights . . . .
- Spain’s neighbors are France, Andorra, Algeria, Portugal and Morocco.
» Provides some sense of closure.
- One day when I am a researcher I am going to go to Spain and write about it!
« Demonstrates command of some of the conventions of standard written English.
This piece illustrates the writer’s awareness of beginning-of-sentence capitalization and end-of-sentence
punctuation as well as the use of capital letters for proper nouns.
Source
National Governors Association Center for Best Practices and Council of Chief State School Officers.
2010b. Common Core State Standards for English Language Arts and Literacy in Historyy/Social Studies, Science,
and Technical Subjects. Appendix C, 11-12. National Governars Association Center for Best Practices, Council of
Chief State School Officers, Washington DC.

Informational text written by a first grader (Figure 3.29, p. 243)



Supporting Knowledge Development:
Research (1)

Writing Standard 7
e Participate in shared research and writing projects (K-2)

e Conduct short research projects that build knowledge
about a topic. (3)

e Conduct short research projects that build knowledge
through investigation of different aspects of a topic. (4)

e Conduct short research projects that use several
sources to build knowledge through investigation of
different aspects of a topic. (5)




Supporting Knowledge Development:
Research (2)

Research projects
e Foster motivation

* Provide authentic reasons to make use of
and expand language and literacy skills as
children explore, communicate, use text
resources, write, and present

 Promote content knowledge development
as children discover and make connections
between existing and new knowledge




Content Knowledge In
Middle and High School




Disciplinary Literacy (1)

Scientists, historians, mathematicians, and language arts
experts “call on particular ways of using spoken and written
language as well as a range of multimodal representations”
(Coffin & Derewianka, 2009; O’Halloran, 2005; Unsworth, 2008).

Figure 6.7. Advanced Literacy in Four Disciplines

embedded attitu gmen amin
Mathematicians se« 5 pattern-finders

Figure 6.7, p. 532



Disciplinary Literacy (2)

Examples of the
ways in
which reading,
writing, and language
' are used to build
knowledge and
T communicate ideas

comroboration: Historical record and interpn

find cut how |, o n (] [l
Hiacorical Menthu: Ameronass o avol I t h e d I S C I I I n e S
identity as a reader of and actor in hist I I ]

di

C i
to predict how ideas are

Literary twemes: Ur

Historical docui
et

abstract and quantiti
of reasonablen
the

ssr of drverse ty)

Literary <o
(. |, SN o Mathematical representatio
culiurad) 1s ncorpe b

th

bes, graphs, an
pUIposes

Problem sobving: C
of alternatve approac
reasonableness of a sohu
Accuracy: P
e, dialogue, | to a solution, but
ape meaning

ry: Reference and

beased inferenc:

Scientific understanding
Literary identity: & weit of evohing u e

id
adent a reader and writer of Iiterary forms. | evohang identity as a reader and user of
it

Scientific identiny:
identity a5 a reader,

Figure 7.12, pp. 700—701



Engaging with Literary & Informational Texts (1)

Informational texts provide
rich opportunities for literac

deve
voca
deve

opment, including
oulary and language

opment, as well

as critical thinking

5 hot 6.4. River Sy in Egypt, M ia, and India

P

Inlagrilnd ELAJ'thIrll:j' and World History Lesson in Grade Six

Mr. Pletcher is teaching his sixh-grade studenis about the formation of early cvilizations
in Eqypt, Mesopotamia, and India along the Mile, Tigris, Euphrates, and Indus river systems.
Using mformation from the Education and the Ervironment Intiatrve Curniculurm, Mr. Pletcher

vestigation question: How did the advantages and challenges of river
e of cvilizations in Egypt, Mesopotama, and Indsa?

Ga that students can locate the key river systems and sarly civilizations, Mr. Pletcher
beguns the lesson with a map actimity. Then he s images of the Nile
River delta, the 1 flocding along the Indus River, and the desert landscape surmounding
the imigated zone along the Tigris and Fuphrates Rivers. He aleo shows his students artwork
from these cvilizations that depict meers, He asked students to braimstorm the: advantages and
challenges of river systema and recorded their answers on the: baard

Mext, Me. Pletcher gives the students a secondary text that explains the concept of
ovilization, provides histoncal context and examples from the Egyptian, Mesopotamian, and
Indus River (mluamns, and contains short paragraphs on h':-y mms, such as oity, urban,
centralizato i govamnment, divicion of [abor, irriga , and dikes. Each key
term 1 defined m the parsgraph. Follrw-up questions m e texd prompt students W cxphin
#ach key term and to state how it i related to the development of early chalizations. The final
paragraph of the text sehection gives 3 surmmany defimtion of civilization, whch students then
restate in thetr own words. After students read the text and answer the vocabulary quesbions,
Mr. Fletcher leads a whole class. discussion about their answers. and records a class definition
of enalization on the board.

He then divides the class into small groups, giving each a graphic organizer with four
cobumng and four rows. In the first column, students are mstructed to dentify two advantages
and two challenges of river systems. [n the second column, students write how nwadumtace
of challenge led to the rise of cvlization, In the third column, students record specific
wvidence from the text (on Egyplian, Mesopotamen, or Indian cvilizations], and m the fourth
column, they cite the source of the evidence (e.q. page number and paragraph).

To conclude, Mr. Tn'lHrh.'—r leads the class in a discuss
quistion: How dad the advantages and chal
iy .nhurnm in Egypt, Mesopatamia, and Inc

Snapshot 6.4, p. 563



Engaging with Literary & Informational Texts (2)

. Literature as a discipline &
content area

Introdicton
o Liteviiture

Samples of Paired Literary |
& Informational Texts e
gure 7.13, pp. 7/06-08

. Research-Based Learning

Techniques (Study Skills)
Figure 7.14, pp. 709-10

T

Explasnineg how few irfermation i melated to known
explaining steps taken

Markang potentisly impontant portions of to-be-lesmed
matenials while readag




Engaging in Research (1)

"Opportunities to engage In research contribute to students'
content knowledge." Chapter 7, p. 710

« Writing standards require students to
e Conduct short (W.6-8.7)/sustained research projects (W.9-12.7)

o Gather relevant information (W.6-8.8); use advanced searches
effectively and assess the usefulness of each source (W.9-10.8);
assess the strengths and limitations of each source and integrate
Information into the text (W.11-12.8)

* Model School Library Standards identify a number of
competencies that can support students Iin their research

efforts.



Engaging in Research (2)

Snapshot 8.11. Debating About the Effects of Human Activity
of the Haalth of the Earth
Integrated ELA, ELD, and Science Disciplinary Literacy Lesson in Grade Eight

The eighth-grade teaching team at Fred Korematsu Middle School has worked hard at
3 lnm.ully,_ul wias. challenging for the

In s, the teachers work tagelher o belp students develog deep content
U 5 disciphnary literacy knowledoe and skills e o confidenthy
i . For example,

“ritist 5 y abso ¢
presented to their clasemates.

Snapshot 6.11. Debating About the Effects of Human Activity
on the Health of the Earth
Integrated ELA, ELD, and Science Disciplinary Literacy Lesson in Grade Eight

From the science teacher’s perspective, the ELA and ELD trachers have hefped her to
e explct about the Lnguage in science texts when she facitates discussions. From
the ELA and ELD teachers p e the science teaches has fasndiarized them with the
huderits
understand and x:-wn IPvm -u}l-l\ into how sceentnts think, As the three teachers analyne
the texts they use i ther vamous disciplees and decuss the types of witing they expect
thew students to do, they discever that each discipling has its own culture of ways of reading,
WG, e
or example, they nobce that arguments look different r| ELA than they do
sockal studies andd that these differences 9o beyond vocabulary knowledge. Tn ELA, students
kearn to respond to iterature: by analyzng and evakuating , short stones, and other
esent and sty arguments
"3 oplaan Faguratrer:
devices (¢.0., metaphor, symiboksm, iromy), and interpret characters” actions and dislogue and
using evidence from the et i support their claims. In scoence, students learm 1o reason and
y, composaneg anpuments supported by evadent
wentific kne qul' and thinkang, The language 1
ontation in each discipline. To SUpON the students, the
ach the kanguage of aspument in general and to help
wtudents attend to some of the differences in angumentative writing that o et
weas
Cusrertly, the teachers are collaborateng on 2 unit where thewr students. wil research th
focts of human actity on the hoath of the word, Amondg the tasks students will complote
s an argument for how moreases in human population and per 2
natural resources impact Earth’s systems and people’s Ives. Toget! -
mesringful and engaging tasks that vall support all students in .khwr-: the performance
task. These tasks include avert aftertion to how arguments in science are constructed with
d. Some dscussions are faciltated i

enhance their skl in

he scten whi
Toachers engage thew students & the followsn in
Feachn and weiting depuments in sclnce:

Buslding Students’ Skill in Reading and Writing Argumsents in Science

hiple: discussions.

Snapshot 6.11, pp. 631-33

Snapshot 6.11. Dobating About the Effects of Human Activity
on the Hoalth of the Earth
Integrated ELA, ELD, and Science Disciplinary Literacy Lessan in Grade Eight
(cont. )

Unpackng

wapply) ex do
arguments (h.n e crevdd an
oups a5 wedl s, the teaches, using criteria nq\ the cass pererates
o o f s i s S b i i
aqument

A the und | ,nl

disciphnes, T
reading and wiiting Lasks mo

Engaging in research provides
rich opportunities for students to
develop deep content
understandings & disciplinary
literacy knowledge and skills.

In Snapshot 6.11, students
Investigate a science topic &
learn to read & write arguments
In science, work collaboratively,
& develop their English
language proficiency.



Engaging in Research (3)
Implications for the CAASPP In Grades 6-8 and 11

_ Percent of Items || Combined Score Report
Claim by Claim Claims Performance Areas
Reading 38.5 Reading and
Listening 15.4 Listening 23.9
Writing 26.9 Writing and
Research 19.2 HEsEErh 46.1

Essay scores are reported on a 4-point scale for each of three areas:
Organization & Purpose; Development & Elaboration; & Conventions.



Wide Reading

Becoming Broadly Literate — Chapter 2

* Wide and Independent Reading, p. 56-57

* Planning an Independent Reading Program, pp. 57-58
* Reading Aloud, pp. 58-60

Planning for Wide Reading — Chapters 6 and 7

* Grades 6-8, pp. 537-38
e Grades 9-12, p. 712



Content Knowledge Theme:
Explore and Reflect




AcCtivity:
Explore and Reflect

Directions:

1. Open the “Content Knowledge Guidance" document
provided In the chat.

2. Choose a grade level or topic you're interested In.
Click on the link to go to the chapter. Explore away!



Questions and Answers




Language

Link to Long Tt Py Reading, Writing, %

Speaking & Listening,

and Language

Description

CA ELD
Standards

in All Disciplines
Content
Knowledge

Figure 2.1 The ELA/ELD Framework Circles of Implementation



Closing & Next Steps




Recentering California’s

ELA/ELD Framework
Upcoming Webinars: 3:30—4:45 p.m.

. April 9: Assessment & Intervention

. May 14: Systems for Implementation & the California Literacy

Roadmap



Contacts

fd

Bonnie Garcia

Statewide Literacy Co-Director
bogarcia@cde.ca.qoVv
916-445-7098

Nancy Brynelson

Statewide Literacy Co-Director
nbrynelson@cde.ca.gov
916-445-2426



mailto:bogarcia@cde.ca.gov
mailto:nbrynelson@cde.ca.gov

Thank you!

CALIFORNIA DEPARTMENT OF EDUCATION

Tony Thurmond, State Superintendent of Public Instruction




Circles of Implementation Long Description

The outer ring: Overarching Inner field: Context in which
goals instruction occurs:
* Readiness for college, . Integrated
careers, and civic life >
« Attained the capacities of * Motivating
literate individuals  Engaging
 Become broadly literate * Respectful
o Acquired the skills for living e Intellectually challenging

and learning in the 21st
century



Circles of Implementation Long Description (2)

Orbiting the center: Key Themes Center:
of the ELA/Literacy Standards * CA CCSS for ELA/Literacy

 Meaning Making e CA ELD Standards
 Language Development

o Effective Expression Return to slide 9
« Content Knowledge Return to slide 40
e Foundational Skills
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