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ELA/ELD Framework Webinar Series:
Purposes and Goals

. Recenter the ELA/ELD Framework as our primary guide for
language and literacy policy and practice.

. Share knowledge about key content in the ELA/ELD
Framework.

. Establish a foundation for successful and sustained

Implementation of the practices and systems promoted in the
ELA/ELD Framework.



Recentering California’s
ELA/ELD Framework
Webinars Series 2023-24

. September 26: Overview .- February 13: Effective

. October 10: Foundational Skills Expression

. November 14: ELD and . March 12: Content Knowledge
Multilingual Programs . April 9: Assessment &

. December 12: Language Intervention
Development . May 14: Systems & the

. January 9: Meaning Making California Literacy Roadmap
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Agenda

. Welcome and Opening Remarks

Effective Expression Theme: Overview
Effective Expression in Elementary School
Effective Expression in Middle and High School

Effective Expression Theme: Explore and Discuss
Closing & Next Steps



Outcomes

 Understand the “big ideas” of the Effective Expression theme
iIn the ELA/ELD Framework.

 |dentify sections in the ELA/ELD Framework that guide
effective expression instruction in grades TK-12.

 Determine next steps for using the ELA/ELD Framework to
expand knowledge and enhance practices to support
students’ effective expression.



Guiding Questions

During the session, think about the following questions,
and take notes, as needed.

1. What is resonating with you? What are you excited to
hear?

2. What are some key points everyone you work with
should know about? What do you want to remember?

3. What guestions do you have?



Webinar Series Developers

Dr. Hallie Yopp Dr. Pam Spycher Nancy Brynelson Dr. Bonnie Garcia



State Superintendent’s Welcome

Tony Thurmond

State Superintendent
of Public Instruction



Effective Expression Theme: Overview
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Effective Expression Theme:
A Concrete Example

Human Impact on Climate Unit

1. Write an argument, in the style of an Op-Ed article,
recommending a state or federal policy related to a climate

change issue you've researched.

2. Then, write and orally present a speech, in the style of a
TED Talk, based on your argument.

What does a student need to learn to effectively express
themselves in these two assignments?



What you may have noted ....

Knowledge about climate change and state and federal policies
How to do research, read analytically, and talk through ideas
How to develop their own positions and perspectives

How to write an effective argument (claims-evidence-reasoning,
text structure and organization, register awareness, rhetorical
devices and language resources, etc.)

 How to write an effective Op-Ed
 How to write an effective TED Talk (oral presentation)

How to deliver an effective TED Talk (oral presentation)



What sometimes happens

* A big investment in reading articles,
viewing videos, and doing research

* A missed opportunity to analyze texts for
effectiveness

e A smaller investment in student-led
academic discussions

* A smaller investment in specific
expectations for crafting effective written
and oral arguments




Effective Expression:
The Big Picture

Effective expression theme's big areas of focus in the ELA/ELD
Framework:

* Writing

* Discussing

* Presenting

* Using Language Conventions

Effective expression happens through the reciprocal nature of reading,

writing, discussing, presenting, signing, visual communication, body
language, and more.



Effective Writers Analyze Effective Writing

“[T]he best way to learn to write Is by reading. Reading
critically, noticing paragraphs that get the job done, how
your favorite writers use verbs, all the useful techniques.
A scene catches you? Go back and study it. Find out how

It works.”
— Tony Hillerman



Writing: Analysis and Application

Students learn how to write by analyzing mentor texts:

ldentifying what an author says, how they are saying it, and what their goal is

Exploring how authors organize their texts and use specific language to
achieve their goals

Discussing their analyses with peers and teachers to express and expand their
thinking

Students learn how to write through writing:

Writing In different genres (e.g., argument) and sub-genres (e.g., Op-Ed)
Consciously and intentionally choosing language and rhetorical devices
Discussing (getting and giving) feedback using explicit criteria for success
Reflecting on and revising their own texts



Supporting Writing through
Integrated and Designhated ELD

A Focus on Effective Expression and Content: Supporting Academic Writing and
Speaking
The CA ELD Standards emphasize the types
ntats

of Part | of the CA ELD
Standords, presenting,
writing, supporting
opinions, and selecting
language resources ant
highlighted as critical
principles corres

to the CA CCSS for

El Alliteracy. in pairs, what they learn from the text. During designated

ELD, she guides them in a joint text construction activity (| {)unng n’mlgnﬂ(ej-d' ELD,
which she acts as the scribe and fadilitator as the students teachers of younger ELs focus
offer ideas about what to write). When working with ELs ot s R e
at the Expanding or Bridging levels of English language PELCRSICEM) O o e
proficiency, she prompts students to generate sentences that language of teacher read
she writes on a white board or using a doecument camera; alouds is structured and create
The bees pollinate the fiowers. opportunities for children to
Y eacher pulls a small group t They get pollen on their legs. practice the language.
te their understanding of the organizat d 9 9. The poilen rubs off an another flower.
In addition ; Next, through a lively discussion, she guides her students to combine these ideas to form one
er tirn plict! s some of the SR
academic wol studen 3 s Bees polfinate the flowers when they get pallen on their legs from one fliower and then it rubs off
on another flower.
When working with ELs at the Emerging level who may find some of the domain-specific
vocabulary (e.q., polien, pollinate) challenging, the teacher guides them to generate simple or
compound sentences that contain the words. By jointly
= . constructing texts, teachers guide ELs to generate increasingly
langu: By jointly constructing sophisticated language—language that approaches what students
the whol : e t texts, teachers guide hear or read in their complex texts.
all are t Els to generate These are just a few examples of tailloring designated ELD
instruction to attend to ELs’ particular language leaming needs in
Moeatng) sopastooted ways that build into and from content "g‘ﬁm. The gan‘ i

& & type
language—language of instructional practices discussed in the integrated ELD section
"‘““’PP"U“'-"’Q’“'}"”_ (e.g., collaborative discussions with a particular language focus,
students hear or read in analysis of the language in texts, explicit vocabulary instruction)
their complex texts, are also appropriate in designated ELD. In a designated ELD,

however, the focus on language is intensified. Figure 2.23
captures the essential features of designated ELD,

From chapter 2, pp. 100 and 113



The Special Role of Discussion

Educators ...
* Provide daily and frequent opportunities for students to engage in discussions;

®* Teach students how to engage in discussion by modeling, providing feedback,
and guiding students to reflect on and evaluate their own participation in
discussions;

* Plan and prepare discussion questions that promote extended conversations
and critical thinking;

® Consider the physical environment of the classroom and establish routines for
Interaction;

* Provide scaffolds, such as sentence starters/frames or formulaic expressions;
* Ensure flexible grouping and structures for group work for equitable participation.



Scaffolding for discussions Is key

Rather than posing a question and taking immediate responses from a few students,

more participatory and collaborative approachies such s those that follow, Teachers sles encure that
students interact with a range of peers, For each of the illustrative examples provided here, teachers
emphasize ex discoursa, that ks, multiph changes between students in which th GAg

rich dialogue. It is also Important that teachers selact approsches that support the needs of student
encourage varying types of interaction,

Think-Pair-Share

A question is pesad and children are given time to think individually. Then each student expresses his

or her thoughts and responds to a partnes; asking clarifying questions, adding on, and sa forth. The
conversation is often expanded to & whele-class discussicn. (Lyman 1381)

Think-Write-Pair-Share

Students respond to a prompt or question by m;x thinking independently about their response, then
writing their response. They then share the ton Is often expanded to
a \-M\c-grmp discussicn.

Quick Write/Quick Draw

Students respand to o question by quickly writing a few notes or rendering a drawing (e.g., a skeich of the
water cycle) before being asked to share their thinking with classmates.

th!ntum! Learning Clrcles

Students take on various roles in preparaticn for 8 small-group discussicn. For example, a5 they listen to,
view, of read a text, one student attends to and prepares ta talk about key vocabulary, ancther student
prepanes to discuss diagrams in the text, and a third student prepares quastions to pose to the group.
When they meet, each student has a tum to share and others are expected to respond by asking clwfwr-,
questions as needed and reacting to and building on the comments of the student who is sharing. (Daniels

Inside-Outside Circles

Students think about and mentally prepare a response to a prompt such a:

authors message in the sio Ba ready to tall 2 partne! somethir d interesting in this unit
fom‘ rm rues, ne inside the other. a peer in the . This

pa
ane or more peers ko their nqht in order b have a new partner, thus giving them the opportunity to
articulate thedr thinking again and hear a new perspad gan 1994)

Discussion Web
Students discuss a debatable topic incorporating ||"t:n|n-':l speaking, reading, and writin
i

| content-based reading, a focusing qu , and clear directions and

arguments supporting bo Alvermann 1991; Buehl 2009

Expert Group J!gsaw
Students read nd take notes,
studen! & same taxt o cnmp:r- notes about th
come to a consens the mosf |mpnr|ant th s te share with others who did not read
onwens In small flgsai re about what they read and to gather
information about what oth
learned.

Structured Academic Controversy
n Web, Structun c is @ cooperative approach to col
\'hu:il small te:rnd of students le; e from multiple perspectives. Stu
o identify the most salient parts of the argument from one perspectis
present their arguments to anather set of partners, debate the polnts, and then switch sides, debating a
second time. Finally, the students aim to come to consensus through a discussion of the strengths and
weaknassas of both sides of the argument. {Johnson and Johnson 19/

See chapter 2, p. 86, figure 2.15. Structures for Engaging All
Students in Academic Conversations



Supporting Discussions through
Integrated and Designhated ELD

A Fecus on Language Development and Content: Promeoting Collaborative
Discussions About Content

Rich collaborative discussions

in which students develop

both content knowledge and

language most aften occu

r

when the fopics students are

asked to discuss are worth

discussing or the fexts students
are asked to read are worth

reading.

e teaches
llaborative disc

= Providing students with language models, such as sentence frames and starters, academic
vocabulary walls, language frame charts, exemplary writing samples, or teacher language
h language mededing (e.g., using academic vocabulary or phrasing)
f"‘F_"-'- teaching This planned scaffolding in turn allows teachers to provide just-in-time scaffolding during
Be Wil you nstruction, which flexibly attends to students’ needs, This type of scaffolding occurs when teachers
: employ in-the-moment formative ssment, closely cbserving students’ responses to instruction and
iding support as needed. Exampiles of this type of scaffolding include the following:
+ Prompting a student to elaborate on a response in order to darify thinking or to extend his or
her language use
Paraphrasing a student’s response and including target academic language as a model while
akso accepting the use of everyday language or nonstandard varieties of English
Adjusting instruction on the spot based on frequent checking for understanding
Linking what a student is saying to prior knowledge or to learning to come (previewing)

From chapter 2, pp. 110 and 101



Effective Expression in
Elementary School
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Figure 2.1 The ELA/ELD Framework Circles of Implementation



Students examine the author's craft as they
Attention Is given to how authors

Reading: The Author's Craft

Use language
Text structures
Images

For different purposes

Convey Information
Entertain

Evoke responses
Influence readers

engage with

4.6. Sharing ges from Ninth Ward
Integrated ELA in Grade Three

Third geaders are completing their reading of 2 chapter in the book Ninth Ward by Jewel
Parker Rhodes (2010}, which is about a young girf's extraordinary resilience during Hurricane
Katrina. The Coretta Scott King Honor Book ks uniike any they have read before, and their
teaches, Miss Singer, s pleased that the school was able to purchase a dass set. She asks the
students to revisit the just-read chapter to independently select

reaction to an event). She tells them that after they select their passage, they should rehearse
reading it aloud and prepare a rationale for choosing the passage because they will shane their

jiven a few minutes to make their selections. Some are torm about

ct, and they tum the pages back and forth several times to examine
different passages, Then, choices made, they are given a few more minutes to rehearse
their selactions. They ase encouraged to murmible-read the passages to themselves several
times in preparation for sharing with peers, thus building fluency with the selection. As
they independently rehearse, Miss Singer circulates arcund the room, stopping to check
on students whom she believes may need support with a few words or with phrasing. The
children akso prepare to tell about the reason for their choice.

Next, because Miss Singer wants to ensure that students share with partners other than
their dosest friends or tablemates, she has the students form an inside-outside circle™ (two
circles, one inside the other). Facing someone in the other dircle, students each read their
passage to their partnes and discuss the reasons for their selections. Students are encouraged
to probe their peers for more information about the meaning of the passage or for
clarification about their rationale for selecting the passage. At the signal, the students in the
inside circle each move one step to their left so they now stand across from a different
dassmate. They again read aloud and explain their choices. They are given a few more
opportunities to face new peers before being asked to retumn to their desks. Miss Singer
knows the children likely will becomne mare fluent with the passage with each rereading and
she has observed in the past that students” explanations become more elsborate as they
share with new partners. Furthermaore, she knows the opportunity for students to ask and
answer one another’s questions will contribute to meaning making.

Miss Singer facilitates a whole class discussion where che invites comments about
students’ cbsarvations of the selected passages and the explanations offered by their
peers. What did the passages or explanations have in common? What did they think of the
selections? Did thewr explanations change in any way during the process of sharing multiple
times? Students respond enthusiastically and express an eagemess to read the next chapter of
the book.

text.



Reading: Fluency

 Teachers model, varying pace and using expression.

« Children have regular opportunities to read aloud, individually
and chorally after rehearsal. Reading aloud is a joyful,
community-building process.




Writing

"Students should develop an early foundation in writing..."
(P. 6)

"...students who develop strong writing skills at an early age
acquire a valuable tool for learning, communication, and
self-expression.” (p. 6)



Recommendations from the Report

* Provide daily time for students to write.

 Teach students to use the writing process for a variety of
purposes.

e Teach students to become fluent with handwriting, spelling,
sentence construction, typing, and word processing.

 Create an engaged community of writers.

Teaching Elementary School Students to Be Effective Writers (Graham and others,
2012)



Resources In the Framework

5.5 G ing with Grant Wood's Painting,
- b

Figure 5.11. Grade Four Wiiting Sample

Figuse 1,21, Kiiderpaitii Weiting Samphe Amaricen
, Intagrated ELA/Literacy and Visual Arts in Crade Five

The ctudents in Mrs. Loubks-Devar's Aith-geade clacs have enjoyed their study of a1

Ehey' tbasve. Gha Inaitis Iha i this [ak, Sviry (063 Nasks 1 be Supreatad 3 3 Smple
SEntence, and s (rOvioes e@mples. Then, after Che students have had a few moments. I
Rl b s, dhe ks for wolunisers 1o dhare one obdervalion with the class,

Peker says, °T see & woman." William offers, "She's wearing an apron.” Mrs. Louks-Dewar
records their observalions on her tablet and projects them on the interactive white board
After collecting and recording sdcitional observations, prompting as needed for more, she
Cowers: Hhee ket sl of Bhe image and reveisls. the right hall. This time before asking the éntice
cléss 1o share, she gives. the students 8 few minutes; o individually generate a kst of simple
sentences describing what Bwy see in this portion of the painting. Aflerwards, a5 they share
some of thelr sentendes, she necords them on her tablet.

M1 Lowks-Dewar then displinys the entine image, bnd e students destribe what they
s and note how each haif’ of the work contributes to the whoke, The dass discusses the
artwork noticing and identifying ruances in B painting and usng the wocabulary of the visual
arts, such & Aarmony and Dalance. They omiment on Ehe artist's choices of color and ask.
questicns about the ubjects deplced nd he time period In which the work ward craated.

M MMMI&MM'MMIHMMMWIW
10 combine sentences from e teo lists 10 generate @ parsgraph desaibing he image.

She models doing 55 and ensures that dhudents undersiand what s expeded. One eample
she mocess & & simpie sentence with an expanoed NOUnN pvase, and anctes eamge s 3
complex sertence, Dansel and Erica get straight to the tek and, sfter Qanerating and refining
Ehesir Mirst sentenciss with Snthusiasm and SoMme GRoging, Settle on “The Daking Despectaded
Farmer bk a pitchonk a5 he stands rext o the woman in Back attve partialy aovered by a
oty iorcan, Thes Bwed fare Wreimallir), aned perhigsl unhacpy, & By Qane bilo the distance,

Writing examples with annotations napshots & Vignettes



Discussing

Research recommendations:
« Select compelling texts.
« Prompt thinking with higher-order questions.
« Ask follow-up questions.
- Have students lead structured small-group discussions.

Improving Reading Comprehension in Kindergarten Through 3rd Grade
(Shanahan and others, 2010)



Resources In the Framework

“Frequent, daily verbal interaction is critical for all learners to
develop communicative competence and for ELs to progress
along the ELD continuum” (p. 301).

Figure 3.30. Questions and Sentence Starters to Promote Responses to and Building on
the Comments of Others




Reading-Writing-Discussing

Contributors to comprehension:
« Writing an extended response to a text
o Writing a summary about a text
e Taking notes about a text
e Recelving writing Instruction
* Increasing the amount of writing
« High-quality discussions



Presenting

"Even In the earliest grades, children begin to build the skills needed for the
effective presentation of knowledge and ideas..." ( ELA/ELD Framework, p. 147)

®* Requires use of more formal language than discussion
®* Heightened awareness of audience

®* Preparation

®* Should be a safe and affirming experience; choice

®* May include sharing/"show and tell" of special objects, photographs, songs or
poetry; wordless picture books; retellings, how to explanations; Readers Theater,

spoken word I o

®* May be recorded and shared virtually iii

®* Multimedia presentations
®* Multilingual presentations



Language Conventions

Encoding

e Spelling
e L.K-5.2
e Printing and Cursive

e L.K-1.1
e L.3-4.1




Effective Expression in
Middle and High School




Writing (1)

“Effective writing—writing that is appropriate to the task, purpose,

and audience—iIs the result of instruction, practice, and feedback.”
(p. 524)

“The ability to write well is basic to student success in college and
beyond. Students can become better writers when they have multiple
opportunities to write in classes across the curriculum throughout

their education—from elementary school through university.”
p. 687, Framework for Success in Postsecondary Writing (CWPA, NCTE, & NWP,
2011)



Writing (2)

Importance of

Writing In response to text, often multiple texts

Analyzing effectiveness of author's use of language, text
structure, rhetorical devices (ethos, pathos, logos), and more

Using mentor text(s)
Collaborating, discussing, and giving and receiving feedback
Frequently writing formally and informally—volume of writing



Writing Research

Elements of Effective Adolescent Writing
1. Explicitly teach appropriate writing Instruction (Figure 6.5, p. 524)
strategies using a Model-Practice-

; : 1. Writing strategies |6. Sentence
Reflect instructional cycle. . .
B _ 2. Summarization combining
2. Integrate writing and reading to 3. Collaborative 7. Prewriting
emphasize key writing features. writing 8. Inquiry activities
3. Use assessments of student writing | 4. Specific product |9. Process writing
Teaching Secondary Students to Write 2: ubeld proessEing ) Ao Stqqy ol meeEls
Effectively (Graham and others, 11.Writing for
2016/2019) content learning

Writing Next: Effective Strategies to Improve
Writing of Adolescents in Middle and High
Schools (Graham and Perin, 2007)



Writing Resources

Framework Resources Other Resources

Douglass
Eight {

High Impact Strateqgies ToolKit
to Support Students in
ERWC Classrooms

Discovering What You Think
Composing a Draft

Revising Rhetorically
Editing

pp. 629 & 777


https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks
https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks
https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks

Discussing

Framework Resources

Figure 7.9. Overview of Dialogic Instruction

Other Resources
= e— High Impact Strateqgies Toolkit to

Good readers can pick out the important concepts from the
reading and retell them in their own words.

oI e Support Students in ERWC
e Classrooms
. Discussion Norms
e S . Academic Discussion

text. Figure 6_20. Santence Starters

Developing Critical Res

pp. 559-561, 592, and 692


https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks
https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks
https://writing.csusuccess.org/content/high-impact-strategies-toolkit-support-students-erwc-classrooms-pdf-hyperlinks

Presenting

California emphasis in ELA & ELD
Standards

(S6L.g)-12.4 Present claims and findings
...Information, findings, and supporting
evidence (9-12)

SL.6-12.5 Include/integrate multimedia
and visual displays (6-8) _
e ml%I;e strategic use of digital media

ELD.PI1.6-12.9 Plan and deliver oral
presentations and reports

For the first time, students are
expected to delineate a
speaker’s argument and
specific claims, distinguishing
claims that are supported by
reasons and evidence from
claims that are not. Students
present claims and findings in
argument, narrative,
Informative, and response to
literature presentations on a
regular basis in grade six.

p. 561



Using Language Conventions

. ELA Standards: Command of the
conventions of grammar and usage
(L.6—12.1) and capitalization,
punctuation, and spelling (L.6—-12.2)

- Best developed Iin
context through frequent
practice, teacher feedback, and

editing
- Varies as apdproprlate fﬁ;‘ the Figure 6.6, p. 529
purpose, audience, task/argument, Figure 7.10, p. 696

author's persona, and genre
expectations



Effective Expression Theme:
Explore and Reflect




Review

e Session 6 Guidance Document: Effective Expression
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Figure 2.1 The ELA/ELD Framework Circles of Implementation



Questions and Answers




Closing & Next Steps




Recentering California’s

ELA/ELD Framework
Upcoming Webinars: 3:30—4:45 p.m.

. March 12: Content Knowledge

. April 9: Assessment & Intervention

. May 14: Systems for Implementation & the California Literacy

Roadmap



Contacts

fd

Bonnie Garcia

Statewide Literacy Co-Director
bogarcia@cde.ca.qoVv
916-445-7098

w
Nancy Brynelson
Statewide Literacy Co-Director
nbrynelson@cde.ca.gov

916-445-2426


mailto:bogarcia@cde.ca.gov
mailto:nbrynelson@cde.ca.gov

Thank you!

CALIFORNIA DEPARTMENT OF EDUCATION

Tony Thurmond, State Superintendent of Public Instruction




Circles of Implementation Long Description

The outer ring: Overarching Inner field: Context in which
goals instruction occurs:
* Readiness for college, . Integrated
careers, and civic life >
« Attained the capacities of * Motivating
literate individuals  Engaging
 Become broadly literate * Respectful
o Acquired the skills for living e Intellectually challenging

and learning in the 21st
century



Circles of Implementation Long Description (2)

Orbiting the center: Key Themes Center:
of the ELA/Literacy Standards * CA CCSS for ELA/Literacy

 Meaning Making e CA ELD Standards
 Language Development

o Effective Expression Return to slide 10

» Content Knowledge Return to slide 22

e Foundational Skills Return to slide 43
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